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CHAPTER I 
STATEMENT OF THE PROBLEM 
The Problem.--The problem is to develop a set of criteria to evaluate 
the social studies area of an elementar,y school. The criteria consists of 
specific statements indicating desirable conditions and procedures in the 
Such statements II social studies area of the elementar,y school program. 
should furnish a means for teachers to examine and evaluate the effective-
I 
ness of their own work. The criteria will consider the following trends 
in elementary school social studies. 
1. Social studies are treated as a unified field. 
2. The unit method of presentation is generally accepted b.1 leaders 
in the field of social studies as the one generally used. 
J. Learning by doing is taking the place of passive listening. 
4. Needs and interests of pupils rather than texts determine content. j 
5. Meaningful experiences contribute more to the building of 
democratic citizenship than memorization of many isolated facts. 
Ma:n;y authors use the terms 11 Social Studies 11 and 11 Social Sciences 11 
interchangeably. For the purpose of clarification we shall use the 
distinction made by Wesley: 
The field of human relationships is described and 
organized in the social sciences and to a lesser degree 
in the social studies. The distinction between these 
two phases is one of degree rather than kind. The 
social sciences are the formal, scholarly, and advanced 
studies which deal with the various aspects of human 
cooperation and conflict. The,y constitute the record 
of human experience and knowledge concerning man's inter-
relationships. As such they are designed to promote 
broad social purposes, and they naturally serve as store-
houses from which curricular materials for the social 
studies may be drawn. The social studies are the 
selected, reorganized, . and simplified portions of the 
===--=== 
social sciences which are used for instructional purposes.1 
Since 11Social Studies 11 are simpler and easier to grasp, that term 
would seem to fit more closely and describe more accurately the material 
examined in this study. 
Justification of the Problem.--Evaluation is necessa~ in all edu-
cational processes. Wesley2 feels that all teaching should be evaluated, 
measured, or appraised. Each teacher should have in her own mind the 
aims, methods and outcomes which she hopes to achieve in the social 
studies field. However, Preston remarks: 
Available content in the social studies is so 
vast and courses of study are often so vague, it is 
no wonder some teachers merely ride their own hobby, 
fall back on some ill-conceived outline or slavishly 
follow textbooks.J 
One of the purposes of evaluation is to improve teaching. Evalua-
tion in the social studies may be considered as guidance and may point 
to revised methods, more meaningful content, a balancing of emphasis or 
a more varied type of materials. Taba4 notes that as many changes in the 
I curriculum are being made and more materials are being added, evaluation 
helps in a more effective organization of educational experiences and in 
a better selection of instructional materials. Taba5 also feels that 
1 Edgar B. Wesley, 11 The Nature and Functions of the Social Studies in the 
Elementary School, 11 Twelfth Yearbook of the National Council for the 
Social Studies (Washington, D. c., the Council, 1941), p. 48. 
I 2 Edgar B. Wesley, Teaching Social Studies in Elementary Schools (Boston: 
D. c. Heath and Company, 1946), p. 325. 
3 Ralph C. Preston, Teaching Social Studies in Elementary Schools (New 
York: Rinehart and Company, 1950), p. 31. 
4 Hilda Taba, 11 General Principles and New Practices in Evaluation,n 
Twelfth Yearbook of the National Council for the Social Studies 
(Washirigton, D. c., the Council, 1941), p. 216. 
5 Ibid., p. 216. 
I 
I 
social studies evaluation provides a more valid accounting to any 
community and to parents who sometimes object to any changes in 
educational practices. 
In 1950 the Evaluative Criteria was developed by the Cooperative 
Stuqy of Secondary-School Standards . Since that time it has been used 
extensively throughout the country. The wide use of this instrument in-
dicated the value of a similar one for the elementary school. 
In order to determine one's present status as a teacher it is 
necessary to have criteria consisting of specific statements indicating 
desirable conditions and procedures in the social studies area. By 
evaluating herself and her teaching b.Y means of such a criteria, a 
teacher can readily see her strengths and weaknesses. Through evaluation 
a teacher sees ways of strengthening her program, making better use of 
materials, and defining new purposes and goals. 
3 
CHAPTER II 
RESEARCH 
Review of Research.--This chapter is a review of research pertaining 
to the content, methods, and instructional materials in the elementary 
school social studies field. 
Of all the subjects included in the elementary school curriculum, 
the social studies goals most nearly parallel those of elementary educa-
tion. Moffatt sums up the point: 
The goals in social studies are the promotion of 
citizenship and the responsibility of the individual 
to himself, family, and the various governments --
local, state, and federal. If he is to make a living 
for himself and his dependents, if he knows his place 
in the community, and as a member of a great republic 
if he realizes relationship of things happening today 
and around him to the past and to the morroy, he will 
be a good citizen -- the goal of education. 
Stephenson had the same idea in mind when he said: "Since the 
scope of the social studies is as broad as life itself, the fundamental 
purpose in teaching them differs little from that of education in gener-
al.112 
Content.--Content in social studies is focused upon relationships 
of human beings. It is a newer term and is sometimes used interchange-
ably for subject matter to be taught in any given area at any level. 
Kelty3 believes that the term not only applies to such printed material 
1 Maurice P. Moffatt, Social Studies Instruction (New York: Prentice-Hall, 
Inc., 1950), p. 6. 
2 Orlando w. Stephenson, "Implications of Individual Differences in Social 
Studies Teaching," Social Education 11:300, November, 1947. 
3 Mary G. Kelty, 11 The Selection and Adaptation of Subject Matter in the 
Social Studies, 11 Twelfth Yearbook of the National Council for the Social 
Studies (Washington, D. c., the Council, 1941), p. 78. 
as belong in textbooks and courses of stuqy but it also includes the full 
range of meaningful experiences that are used b.1 school authorities for 
the purpose of promoting learning and directing the development of 
' children. 
How is content decided? In most parts of our countr,y there seems to 
be agreement on the content for the primary grades. There is some agree-
ment on what shall be taught in the intermediate grades. What shall be 
taught is determined largely b,y the approach employed. Michaelis1 feels 
that if the separate subject approach is used -- geography and history 
being taught as two distinct subjects, the textbook determines the con-
tent. If the social living approach is used where geography and history 
are unified, the needs, interests, and problems of children provide the 
basis from which content can be chosen. Andrus2 feels it is very easy to 
confuse children's needs and adults• purposes for children. Preston3 in-
dicates that while some teachers capitalize on the casual interests of 
children for developing content, the practice might prove hazardous. 
Preston states: 
Teachers need stand in no awe of the expressed 
interests of children. If they are good teachers, 
they will keep abreast of what their pupils appear to 
engage in spontaneously and wholeheartedly. Such 
preoccupations of children will suggest starting 
points and procedures, but the,y are not adequate 
criteria for determining the content of the social studies.4 
1 John U. Michaelis, Social Studies for Children in a Democracy (New 
York: Prentice-Hall, !ric., 1950), pp. 13-16. 
2 Ruth Andrus, 11 The Social Development of Children: How Children Live and 
Grow and Learn," Twelfth Yearbook of the National Council for the Social 
Studies (Washington, D. c., the Council, 1941), p. Io. 
3 Ralph C. Preston, Teaching Social Studies in Elementary Schools (New 
York: Rinehart and Company, 1950), P• 32. 
4 Ibid. , p. 3 5. 
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In 1929 it was felt that conventional courses of study being used at 
that time were not achieving the aims of the social studies. Many unre-
lated facts were being presented to children but no vital interrelation-
ships were indicated. A study was carried on by Billings to discover 
main generalizations or interrelationships upon which to base content 
for the social studies. An examination of books showed 3,230 statements 
from which 880 generalizations were evolved. Billings1 felt that these 
broad generalizations or interrelationships, if meaningfully taught, 
could be stored and when life situations demanded it, these generaliza-
tions could be used to interpret the new situation. Wesley says of 
generalizations: 
The idea of selecting a few fundamental generaliza-
tions and developing them through pertinent clusters of 
materials is a very logical and helpful plan. If they 
avoid the petty and ephemeral on one hand and the 
vague and general on the other, the.y ~ffer tangible and 
definite guides in curriculum making. 
A few years later a treatise was written listing many objectives of 
the social studies around which content evolve. Beard3 lists the main 
ideas as follows: 
l. The changing nature of the society in which we live and work. 
2. Industrialism which is intimately associated with the changing 
character of modern society. 
3. The system of government under which pupils are to live, nearly 
1 Neal A. Billings, A Determination of Generalizations Basic to the Social 
Studies Curriculum (Baltimore: Warwick and York, Inc., 1929), p. 210. 
2 Edgar B. Wesley, Teaching Social Studies in Elementary Schools (Boston: 
D. C. Heath and Company, 1946), P• 150. 
3 Charles A. Beard, A Charter for the Social Sciences in the Schools, Re-
port of the Commission on the Social Studies, Part 1, (New York: Charles 
Scribner and Sons, 1932), pp. 27-102. 
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all of them as active participants. 
4. Some of the problems of democracy must find a place in the 
social studies program. 
5. The domestic scene must be firmly fitted into the world scene. 
6. Primary information which the social studies must supply through 
the schools to individuals concerns conditioning elements, forces and 
ideas of the modern world in which life must be lived. 
7. To attain information certain skills are necessary. 
8. Skill in analysis is necessary. 
9. Skill in synthesis -- putting elements together, drawing 
inferences and comparing results with previous comparisons. 
10. Social studies are concerned with forming habits of industry, 
accuracy and effective cooperation in any undertaking. 
11. Social studies should discover, draw forth and inspire pupils 
with capacity for leadership. 
While this list was not compiled with the elementary school in mind, 
it can readily be seen that much of the content used in our social 
studies curriculum today is a simplified version of the above ideas. 
An examination of much material concerning content in the elementary 
schools would lead to the following conclusion -- that all content to be 
taught would fall under four main headings: 
1. Human relationships 
2. Basic needs of life 
J. Influences of past to present living 
4. Effect of physical environment on ways of life. 
Kronenberg states this same idea a little differently: 
7 
Social studies achieve understandings that men 
of all ages are engaged in a common adventure. This 
consists of two activities: first men of all ages 
migrate over the earth seeking better homes or better 
ways of living, intermingling, intercommunicating and 
cooperating with other human beings, thereby producing 
an enriched civilization; second, men, by such movements 
cause an everchanging world where they are continually 
renewing their political, economic and social institu- 1 tions in order to secure harmony, comfort and protection. 
In order to include these four ideas the community seems to be the 
best starting place. Kelty maintains: "Of necessity, the content for 
younger children centers around the experiences of daily living in the 
immediate community. 112 Kelty gives this warning, however: 
At present there is a tendency in many schools 
to stress the local community, almost to the ex-
clusion of wider interests of state, nation, and 
the world. This was as unfortunate as was the 
older practice of disregarding the immediate sur-
roundings. Both phases are needed • .:S 
The community may be thought of as that part of his environment 
which the child can readily e:xplore independently. For the young child 
this may be only one block, but by the time he is in the upper 
elementary grades he has learned to use public transportation by himself. 
Thus his community expands to other cities and perhaps to another state. 
A teacher must show understanding of the term 11 community. 11 She must not 
exaggerate the size of the community for the young child nor restrict it 
for the older child. 
1 Henry Kronenberg, Program and Units in Social Studies (Curriculum 
Series No. 2, National Council for Social Studies, JUIY, 1941), P• 11. 
2 Mary G. Kelty, "The Selection and Adaptation of Subject Matter in the 
Social Studies, 11 Twelfth Yearbook of the National Council for the Social 
Studies (Washington, D. c., the Council, 1941), p. 83. 
3 Ibid., P• 83. 
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1 Cutright feels that every social studies experience has its be-
ginning in the community. In one situation the child studies about the 
1 organization of the community -- its services, its histor.y or its laws. 
In other situations the community is a point of reference when children 
are studying about group living in state, nation, or world. As we study 
the community we can see how important human relationships are. The 
child learns through experiences to live and work with others individu-
allY and as a member of a group. He learns through experiences to be a 
follower as well as a leader. Respect for family and classmates, for 
the work of others for the contributions of other peoples is stressed. 
An appreciation of the needs and problems of others are basic attitudes 
to be taught. The atmosphere of the classroom and throughout the school 
should be conducive to the establishment of warm human relationships in 
the daily living of children. As different community helpers are studied, 
an appreciation of the work they do and their contribution to community 
living should be emphasized. It is out of such experiences that 
children develop the backgrounds needed to become competent workers in 
home, school and community activities. As we look over the above content 
we can see that the basic needs of life are dependent upon human re-
lationships. In the lower elementary grades when the community is studied 
one goes back to the early days of settlement and finds how, through the 
years, the pnysical environment has affected the lives of the people. 
I 1 Prudence Cutright, "The School as a Social Agency for the Nurture of 
Children: The Place of the School in the Living and Education of 
Children," Twelfth Yearbook of the National Council for the Social 
Studies (Washington, D. c., the Council, 1941), p. 25. 
--==="!'" 
Whipple and James1 believe that if a teacher can do a satisfactory job 
teaching the local community, then it is a foregone conclusion that the 
children will be better equipped and able to understand the other 
peoples of the world as they live and work. In studying the early days 
of the community, holidays, transportation and communication, the 
children learn of the influences of the past to present living in a 
simple way which is within their understanding. Preston expresses the 
importance of this phase: 
Without knowledge of the beginnings of present 
institutions and habits, a large proportion of the 
environment remains fuzzy and meaningless. Through 
reliving selected portions of the life of the race, 
one can discover the meaning of change and progress 
and can understand how present conditions have 
developed; can gain appreciation of the dignity of 
man and of the relative freedom and well-being that 
our civilization affords; can develop perspective 
concerning the current scene; and can streng~hen 
loyalty to enduring social and moral values. 
Stress is laid upon growing interdependence although the term it-
self is not used. Children gain in knowledge of this concept through 
e:xperiences. 
As has been stated before, there is less agreement on what shall be 
taught in upper elementary school social studies. Many teachers feel 
that disagreement is not on what shall be taught but rather on what 
level of the elementary school shall it be taught. Vfhat shall be taught 
is determined largely by source of content. In some sections of the 
1 Gertrude Whipple and Preston E. James, "Instructing Pupils in Map Read-
ing,11 Social Education, 11:205-8, May, 1947. 
2 Ralph c. Preston, Teaching Social Studies in Elementary Schools (New 
York: Rinehart and Company, 1950), pp. 40-41. 
0 
II 
countr.y the textbook determines the scope of content. Geography and 
history are taught as separate subjects and a separate unrelated text 
is used for each area. Facts and information are stressed and little 
attention is given to the immediate needs and problems of children. 
This has resulted in trying to cover too much ground. Knowledges and 
understandings gained have been superficial. The solution of this 
problem would lie in carrying out one central study at a time, uniting 
content which is necessary from each subject. More unification of 
large topics is being used in the belief that social learning is en-
hanced when problems of significance to children are used as centers 
around which content is organized. While the study of the community is 
generally conceded to belong to the lower elementary grades, pupils in 
the upper elementary grades according to War.manl will find it a starting 
point, will proceed around the world and will return to the community 
again and again, each time in possession of a greater understanding 
and appreciation of the local area. Hanna2 cites instances of how 
upper elementary school children participated successfully in community 
activities. 
Some educators feel that the scope of the upper elementary grades 
is too wide -- that children of this age group cannot grasp the issues 
involved. However, because our world is a changing one, and inventions 
1 Henry J. Warman, "Some General Criteria for Teaching Local Geograpey, 11 
Journal of GeographY Vol. XLVIII, Feb. 49:77-80. 
2 Paul R. Hanna, Youth Serves the Community (New York: D. Appleton-
Century Company, Inc., 1936), PP• 43-44. 
j_1_ 
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have made all people our neighbors, it is necessary to have an under-
standing of peoples around the world. Opportunities for experiences 
dealing with human relationships are broadened as the child matures. As 
children grow in experience they should grasp the significance of man's 
use of resources to meet basic needs for food, clothing and shelter. 
Cultures of other lands are studied bringing about greater understandings 
and appreciations of human relationships, influences of the past to 
present living and the effect of physical environment on the lives of 
people. Interdependence becomes more apparent as our concepts develop. 
Chase sums up the concept as follows: 
The day is past when nations can live in 
isolation. Nations cannot live alone. Each is a 
constituent part of the world-wide setting of 
modern life. The uneven distribution of natural 
resources in the world has made modern nations 
interdependent. Every community in our nation is 
dependent in some respect upon far-away lands. 
Children have had many first-hand contacts of 
mutual interdependence within their own neighbor-
hood. The concept of interdependence is in their 
everyday experiences. As they grow in understand-
ing it needs to be expanded into t~e wide areas of 
national and international living. 
Friedman2 notes that since the social studies are concerned with 
society and man's activities through time, the child must have ex-
periences with time concepts. He further states that while evidence 
pointed to an understanding of time concepts by the end of the 
elementary school years, the process might be hastened by systematic 
instruction at all levels. 
1 w. Linwood Chase, Wartime Social Studies in the Elementary School 
(Curriculum Series No. 3, Nat1onal Council for Social Studies, Sept., 
1943), P• 43. 
2 Kopple c. Friedman, 11 Growth of Time Concepts, 11 Social Education 
8:29-30, Feb., 1944. 
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Opportunities for the development of map and globe skills has a 
place in the content of elementary schools. Whipple and James1 agree 
that opportunities for the development of these skills should be pre-
sented with careful gradation to harmonize with the capacities and needs 
of children. Experiences on successive grade levels should lead to the 
cultivation of new concepts with the result that at the end of the 
elementary grades pupils should be accustomed to using maps as a source 
of content. By interpreting maps, children can see very clearly the 
effect of physical environment on way of life. They see what land 
features invite or discourage settlement, invite or discourage movement 
or affect climate. Children can also see how man has made intelligent 
adjustment to unfavorable relief features b,y building bridges, tunnels, 
canals, and deepening harbors. 
Kelty2 feels that it is necessary to constantly re-examine content 
as it can never be regarded as being finished, perfected or static. It 
must remain dynamic and fluid and subject to change with the times. 
Methods and Instructional Materials.--Within the last two decades 
many changes have taken place in methods of teaching social studies. 
Formal programs are being replaced qy programs that provide for social 
interaction. Group processes are being stressed through group planning, 
action and evaluation. Discussion is now used to promote solution of 
problems of group concern. Individual needs are being met more 
1 Gertrude Whipple and Preston E. James, "Instructing Pupils in Map Read-
ing," Social Education, 11:205-8, May, 1947. 
2 Mary G. Kelty, "The Selection and Adaptation of Subject Matter in the 
Social Studies, n Twelfth Yearbook of the National Council for the Social 
Studies (Washington, D. c., the Counc1l, 1941), p. 99. 
13 
effectivelY through the use of varied experiences. The unit method of 
teaching is now being used in many school systems throughout the country. 
This method relates to the arrangement of content and activities de-
signed to facilitate pupil learning. Its difference from the subject 
lesson approach is noticed in that it rejects piecemeal study organized 
as a succession of lessons. This method is comprehensive and has unity. 
Preston states: 
If the unit is to modify thinking and behaving 
of the child it must offer a wide range of materials 
to make concepts vivid and concrete. Materials in-
clude whatever audio-visual aids, reading, trips and 
other means are available and pertinent. Such a con-
cept of study proves more effective than the narrow 
memorizing-reciting method in producing desired 
attitudes, understandings and skills.l 
A unit is organized not in terms of the calendar but in terms of 
needs and interests of pupils. The duration of the unit is determined 
by pupils' present interest, abilities, volume of material available and 
the knowledge and resourcefulness of the teacher. In the lower 
elementary grades Fairbanks and Heyl2 feel that a large unit organization 
which may extend over a whole year and which takes the form of related 
concrete experiences is better for the younger child. A concentrated 
teaching unit in the social studies which may be completed in a few 
weeks may leave the child with many facts and limited meanings but does 
not add to his store of generalizations through which he can interpret 
1 Ralph c. Preston, Teaching Social Studies in Elementary Schools (New 
York: Rinehart and Company, 1950), P• 73. 
2 Grace Fairbanks and Helen Hay Heyl, "Teaching Social Studies in the 
I Primary Grades: Activities Developing Economic Understandings, 11 Twelfth Yearbook of the National Council for the Social Studies (Washington, D. 
I C., the Council, 1941), p. 142. 
I 
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later experiences. A larger unit which extends over a whole year may 
hold great interest at first, then become temporarily dormant. As new 
experiences or incidents again give meaning, the social studies unit 
becomes functional again for children as they have had time to see 
varied aspects of the problem in different settings. The activities in 
which pupils engage in their study of a unit are as important as 
factual content. Wesley has this to say about units: "In spite of all 
attempts to classify units and in spite of variations, all of them have 
three fundamental elements -- a significant purpose, pupil activities, 
and pertinent materials through which to achieve the purpose.u1 
In planning a unit in the social studies, the teacher must have 
short range goals as well as long range objectives. She must see the 
over-all picture as well as the many sides of it. A successful unit is 
one in which the children should have a large share in the planning. 
Chase2 thinks that there is a danger to cooperative planning when the 
J 
teacher makes most of the decisions. She must always be ready to fill in 
gaps as she has seen the whole picture in her preplanning. All teacher-
pupil planning starts in a small way and grows according to the abilities 
of children. One of the difficulties of teacher-pupil planning is the 
tendency for a few children to monopolize. This happens most often when 
a child acts as a group leader. The teacher must establish as much 
equality of participation as possible. Chase lists the following 
1 Edgar B. Wesley, Teaching Social Studies in Elementary Schools (Boston: 
D. c. Heath and Company, 1946), p. 168. 
2 w. Linwood Chase, Wartime Social Studies in the Elementary School 
(Curriculum Series No. 3, Nat1onat Council for Social Studies, Sept., 
1943), P• 22. 
15 
characteristics of teacher-pupil planning in a social studies unit. 
1. Teacher and pupil share in planning and 
carrying out plans. 
2. There is a minimum of commands and compulsion. 
3. There is free discussion of what pupils can, 
ought and want to do. 
4. Teacher talks to pupil with as much respect as 
pupil talks to teacher. 
5. All constructive suggestions of the children 
are welcomed, evaluated, and when possible, adopted. 
6. Independent thinking and initiative are 
practiced by pupils. 
7. Cooperative planning makes a valuable con-
tribution to group living and learning. 
8. People work at a job which they believe to 
be important and worth while. 
9· If planning has been generally cooperative, 
the work is likely to be different in some respects 
from what fhe teacher or any pupil had in mind at the 
beginning. 
Group evaluation is very important in the carrying out of a unit. 
Many teachers have a tendency to do most of the evaluation. Through 
group evaluation, the teacher guides the children to a critical consider-
ation of important problems which have arisen. · Michaelis2 thinks that -/ 
the children themselves should make suggestions for the improvement of 
their work, for better use of materials, and for a better application of 
group standards that have been set. New purposes and goals should be 
established, needs for other materials and tools should be considered 
and the next steps should be planned. 
All units include pupil participation or as it is otherwise called --
an activity program. Preston says: 
1 w. Linwood Chase, ~· cit., p. 23. 
2 John u. Michaelis, Social Studies for Children in a Democracy (New York: 
Prentice-Hall, Inc., 1950), p. 195. 
1_6 
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It is a well-known pedagogical principle that 
passive learning of facts and principles does not 
necessarily lead to their integration and application. 
Through actively and constructively participating in 
learning wi. th his whole body, a child is enabled to 
work off inner tensions, concentrate more effectively 
upon the materials at hand, sense more accurately the 
reality of the objects and situations being studied 
and integrate them into his developing permanent 
system of knowledge. Social studies, therefore, 
should provide many experiences such as manipulating, 
collecting, sorting, and exhibiting objects, making 
booklets and posters, constructing models, undertaking 
industrial arts projects, carrying out pertinent 
science experiments, rod dramatizing the lives of 
people being studied. 
) 
Some lists of purposeful activities are endless. Wesle.y lists the 
following criteria for selecting unit activities in the social studies 
area: 
1. Does the proposed activity contribute to the objective? 
2. Can the pupils actually carry it out? 
J. Does it appeal to the pupils? 
4. Does it include both individual and group planning? 
5. Are the necessary materials available and obtainable? 
6. Is it in proportion to its possible value? 
7. Is its connection or value obvious to the pupils? 
8. Does it utilize the community? 
9. Does it involve every pupil? 
10. Are the activities varied from unit to unit? 
11. Do the activities involve varied ways of learning?2 
One can see that activities have a definite place in developing 
human relationships. Here is opportunity for a child to work individually 
or in a group. Here one may learn the fundamentals of democratic be-
havior. It is a well-known fact that normal children enjoy working to-
gather and that after having been oriented to an area of stuqy, can help 
1 Ralph c. Preston, Teaching Social Studies in the Elementary Schools 
(New York: Rinehart and Company, 1950), pp. 22-23. 
I 2 Edgar B. Wesley, Teaching Social Studies in Elementary Schools (Boston: 
D. C. Heath and Company, 1946), p. 1'72. 
plan its organization. McGrath discusses democratic behavior as follows: 
Children must see the necessity for democratic 
behavior in the home, in the classroom, at play, and 
in the neighborhood before they can see the purposes 
of cooperation between communities, between states 
in this country and finally between nations. They 
must do more than see the necessity for cooperating; 
they must get into the habit of cooperating.l 
I The social studies offer many and varied experiences which aid the 
child in developing concepts of cooperation. Committee work for carr,ying 
out specific tasks in the social studies gives children valuable ex-
periences in working independently in small groups. Shy, retiring 
children can be placed on committees where their knowledge is used and 
I where they can develop assurance and a measure of leadership. Cooperative 
enterprises may be used to summarize a unit. The construction of a mural 
may be executed cooperatively. Each child should have an opportunity to 
I 
participate and as such the mural becomes a social enterprise as each 
child must subordinate his own wishes for the larger purposes of the 
group. Group moral is heightened and the class may be unified as a re-
sult of the experience. Dramatics may be used as a medium of summarizing 
also. One danger to be avoided is that the end in mind is not a finished 
performance. Educators are more concerned that there be greater improve-
ment in cooperative responsibility, leadership as well as followership. 
Preston2 feels that a child gains immeasurably from participating in such 
an activity, regardless of how small the part. 
1 Margaret McGrath, uother Lands and People in Programs for the Primary 
Grades, u Twentieth Yearbook of the National Council for the Social Studies 
(Washington, D. c., the Council, 1949), P• )1. 
2 Ralph C. Preston, Teaching Social Studies in the Elementary Schools 
(New York: Rinehart and Company, 1950), P• 280. 
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It is a well-known fact in education that children · differ widely in 
rate of growth, concept development, and other characteristics. 
Children's reactions do not show uniform changes from one level to 
another. Since each child follows his own individual pattern and pro-
ceeds at his own individual rate of learning, assignments and evaluations 
in the social studies should be planned on an individual basis. 
Michaelis1 feels that teachers should make provision for an increasing 
range of individual differences which increase as children mature. 
Teachers must use materials of varying levels of difficulty, flexible 
grouping and individualized procedures. Varied interests of boys and 
girls should be considered also in methods employed by teachers and in 
grouping children for work in such activities as committee work, con-
struction, dramatic play and reading. 
Problem solving has a definite place in methods in the social studies 
program. In life situations, all individuals and groups have to weigh 
evidence and later come to definite conclusions. Practice in critical 
thinld.ng and problem solving begins in the elementary levels. This 
process involves the use of many skills for locating materials which will 
influence the choices children will make . Through such experiences, 
emphasis is given to the growth of generalizations which can be used in 
solving more and difficult problems as they arise in a child's experience. 
Audio-visual aids are very valuable as a source of information in the 
social studies but in some cases their importance has been overrated as 
they have been used too often and indiscriminately. Beard2 feels that 
1 John u. Michaelis, op. cit., P• 73. 
2 Charles A. Beard, A Charter for the Social Sciences in the Schools 
(Report of the Commission on the Social studies, Part 1; New York: Charles 
Scribner and Sons, 1932), p. 92 . 
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presentation of social studies materials must be geared to youthful ex-
periences and must proceed from concrete facts and advance by realistic 
stages giving definite content to abstractions. ~ennedy and Painter1 
note that materials used in instructional purposes are not an end in 
themselves but rather a means to an end. It should constantly be re-
membered that materials of instruction should be selected in terms of 
their usefulness in helping pupils in the attainment of well considered 
educational objectives. They should be selected with reference to the 
maturity levels and individual needs as they are found in a given group. 
Old materials should constantly be re-evaluated in the light of changing 
social purposes and instructional objectives. Few teachers feel that 
textbooks are adequate materials. If children are to use newspapers 
effectively, they must have them in the classroom. In order to aid in 
critical thinking, periodicals and pamphlets should have a definite place 
in a reservoir of available materials . 
Dale2 feels that many teaching problems can be solved in whole or in 
part b,y the proper use of rich experiences which can be obtained through 
the use of audio-visual aids materials. He feels that all teaching can 
be greatly improved b,y visual and auditory materials because these teach-
ing aids make the learning experience more meaningful and concrete. 
Clark3 thinks that television has a definite place in education. It 
transcends time. Youth likes to deal with the immediate and real rather 
I Anna Clark Kennedy and Fred B. Painter, "Materials for the Social 
Studies Program," Twelfth Yearbook of the National Council for the Social 
Studies (Washington, D. c., the Counc1l, 1941), p. 101. 
2 Edgar Dale, Audio-Visual Methods in Teaching (New York: The Dryden 
Press, 1946), pp. 4-6. 
I 
3 Herbert A. Clark, "Television is Moving in on Us, 11 Clearing House 
Vol. XXIV, January 1950:259-60. 
I 
I 
I 
I 
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than the past and theoretical. Eventual~ televised learning activities 
in music, scientific demonstrations, dramatic performances and travel will 
form a regular part of the curriculum. While many of our children of low 
economic class enjoy television at home, a great many children of the 
middle class group do not have that privilege. Poor as the programs a~e 
at present, all children should have the advantage of this new tool 
through the schools. Wendt says: 
The interest students have in audio-visual 
materials is extremely valuable to a good teacher. 
He uses it as a starting point to interest the 
students in the material being taught. The audio-
visual materials contribute greatly to the initial 
phase of the development of the unit of stuqy.l 
Audio-visual aids can be used in introducing a unit, as a part of one of 
the many activities included in it or can be used to sum up or review a 
unit. Many teachers prefer film strips or slides instead of motion 
pictures as they are easier to project and can be paced to meet the 
individual or group needs of a class. The sequence can be fixed rlth 
emphasis placed on a given section. However, if the concept to be taught 
concerns motion, the motion picture is superior. Projected aids are 
essentially limited to a class rather than to a small group or individual 
instruction. Some teachers ignore individual differences and use these 
sensor,y materials mechanical~ with little regard for their role in a 
cooperative sharing of ideas. The recognition of individual differences 
I which exists in all classrooms enables all teachers to plan activities to 
meet the needs of the various members of their groups. 
1 Paul Wendt, nsocial Learning Through Audio-Visual Materials," Eighteenth 
Yearbook of the National Council for the Social Studies (Washington, D. c., 
the Council, 1947), P• 1. 
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Pictures from newspapers, magazines, and books are widely used as 
aids in oral presentation or for the bulletin board. Moffatt1 thinks that 
picture collections are vital. It is primarily the teacher's responsibil-
ity to initiate and maintain a collection. Such a collection should in-
elude pictures, photographs, prints and postcards. They should be chosen 
to either teach a lesson or furnish a visual image of some concrete 
identity. 
A teacher should not lose sight of the most valuable aid of all --
the blackboard. She should use it often. Many times a representation, 
drawn by her and perhaps crudely, will get a point across far quicker 
than any other way. 
Among the many types of activities which contribute to the direct or 
vicarious experiences of children in the social studies program are ex-
cursions into the community or the use of community resources, which 
might be people, topography, soil, minerals or animals. Community ex-
cursions are particularly valuable as they take the children out of the 
classroom and into the field being studied. Every community -- regardless 
of size -- has many resources, which, if used intelligently, will aid 
greatly in the establishing of meaningful concepts. Frequently, there 
can be actual participation in community undertakings which will lift 
the learning to a peak of meaningfulness and efficiency rarely obtained 
in "learning about" from texts. 
1 Maurice p. Moffatt, Social Studies Instruction (New York: Prentice-Hall, 
Inc., 1950), p. 18. 
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CHAPTER III 
DEVELOPMENT OF MATERIAlS 
Organization.--At the beginning of the Fall semester 1951-1952, a 
group of approximately twenty-five administrators, supervisors, and 
teachers met with Dr. James F. Baker. The group planned to construct an 
instrument to evaluate all aspects of an elementary school. Group decision 
on an outline for the criteria was made. On the basis of preference and 
interests, members were assigned separate sections of the criteria on 
which to work. The area assigned for this study was social studies. 
Procedure for selection of jurors.--A review of research covering at 
least a ten year period was begun. During the reading, leaders in the 
social studies area were identified. These prominent educators in the 
field of social studies were nominees for jury members whose part in the 
project was to criticize materials submitted to them. Fourteen qualified 
persons were selected. Letters explaining the project and invitations to 
be members of a jury were sent to these people. Six were greatly interest-
ed in the project but found it impossible to participate because of over-
crowded programs of responsibilities or teaching loads. The eight who 
accepted were: 
1. Dr. Neal Billings 
Director, Elementary Division 
Wisconsin State College 
Milwaukee, Wisconsin 
2. Dr. w. Linwood Chase 
Professor of Education 
School of Education---Boston University 
Boston, Massachusetts 
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3. Professor C~de F. Kohn 
Associate Professor of Geograpny and Education 
Northwestern University 
Evanston, Illinois 
4. Dr. John u. Michaelis 
Associate Professor of Education 
University of California 
Berkeley, California 
5. Professor Ralph C. Preston 
Associate Professor of Education 
University of Pennsylvania 
Philadelphia, Pennsylvania 
6. Miss Ruth M. Robinson 
Supervisor of Social Studies--Elementary Schools 
1906 East 105th Street 
Cleveland, Ohio 
7. Dr. Gertrude Whipple 
Associate Professor of Education 
Wayne University 
Detroit, Michigan 
· 8. Professor Mary Willcockson 
Associate Professor -of Elementary Education 
Miami University 
Oxford, Ohio 
==-=--
Development of tentative materials . --While research was being con-
ducted, definite items expressing the thinking of qualified leaders in the . 
field of social studies were listed. These embodied the ideas thought by 
leading educators to be essential in the teaching of social studies. As a 
result of much reading, specific checklist and evaluative items were 
developed. Since the Evaluative Criteria for the Secondary Schools had 
proved so successful, it seemed logical to pattern the Evaluative Criteria 
for the Elementary Schools after the secondary instrument. The work of 
building the Criteria consisted of writing guiding principles for the 
teaching of the social studies and a checklist of evaluative items covering 
content, methods, materials, equipment and outcomes. After several re-
visions, the first draft of the Criteria was reaqy to be brought before the 
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class for group criticism. Minor changes were made by seminar members in-
cluding changes in order, addition of several words to clarify meaning, 
and deletion of unnecessary words. Suggestions made by the class aided in 
the revision of the Criteria which was then ready to be sent to jury mem-
bers. 
As these jurors were to criticize the material, a letter accompanied 
the instrument saying that any additions, corrections or deletions which 
they felt were warranted should be made. 
Criticisms and suggestions of jurors.--The responses received from 
jury members were most helpful and showed the definite interest of the 
jurors in the project. 
The most common suggestions made by the jurors were the addition of 
items, rewording of items and addition of words or phrases to clarify or 
expand meaning. Some changes were made in the wording of the guiding 
principles. Willcockson and Whipple felt that the word "state" marked a 
sharp division in the elementary levels. They thought this reflected an 
old point of view. The omission of the word 11 grade" would do much toward 
building up the concept of "ungraded groups" which is a more recent trend 
in education. 
Billings, Whipple, and Michaelis questioned the difference between 
time relationships and time depth. Minor changes in wording were made 
throughout. 
Kohn, Willcockson, and Whipple recommended changes in order of some 
items. Kohn and Michaelis felt the item concerning the study of social 
problems should be qualified while Billings could see reason for making 
it into three items. The jury members were unanimous in their feeling 
that the item concerning workbooks should be deleted. Michaelis suggested 
25 
using the term "practice materials" instead. 
Preston, Michaelis, and Kohn indicated that the item relating to the 
study of history concerning present international problems was ambiguous 
and suggested rewording. Evaluative items were questioned by Robinson, 
Whipple, Willcockson and Billings who felt that 11 variety of social studies 
materials" should be included under methods rather than content. The 
comments and suggestions were most helpful in the revision of the 
Evaluative Criteria for the Social Studies. 
The complete revision of the tentative draft in which criticisms and 
suggestions have been adopted appears in the following division of this 
chapter. 
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FINAL REVISION OF THE 
EVALUATIVE CRITERIA FOR 
THE SOCIAL STUDIES 
, 
SOCIAL STUDIES 
STATEMENT OF GUIDING PRINCIPLES 
Experiences in the social studies are centered around life 
situations out of which children will develop the understandings 
and attitudes necessary for making intelligent social, economic, 
and political choices in an everchanging world. Through experiences 
in the social studies, the child grows in his understanding of the 
environment and the skill with which people change this environment. 
He should thus be able to participate in and contribute to the im-
provement of democratic w~s of living commensurate with his age, 
ability, and interests. · 
Emphasis in the early elementary levels is focused upon 
solving the problems of daily living more effectively in the 
child's home, community, and surrounding environment. In the 
later elementary levels, the scope is broadened to include the 
relationship and interdependence of people of our nation and 
other lands and to understand the implications of the past in 
solving present problems. 
In all social studies experiences, continual growth in 
desirable attitudes, understandings, skills and appreciations 
should lead the child to become a more democratic citizen as he 
enjoys privileges and fulfills responsibilities required of him 
as an individual and as a member of a group in the home, school, 
community, state, and nation. 
NAME OF SCHOOL ••••• •••• ••••••••••••••••••••••••••••DATE ••••••••••••••• 
Checklist and evaluation ratings made by: 
. . . . . . . . . . . . . . . . . .............................................. . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
(Experimental copy: not to be reproduced) 
INSTRUCTIONS1 
When the features in this section are being checked and evaluated, 
persons applying the ratings should ask: "How well do the practices in 
this school meet the needs of the pupils and community?" The two-fold 
nature of the work--evaluation and stimulation to improvement--should be 
kept in mind. Careful, discriminating judgment is essential if these 
purposes are to be served satisfactorily. 
The checklists consist of provisions, conditions, or characteristics 
found in good elementary schools. Although they are recommended provisions, 
a school lacking some of them may have other compensating features. Space 
is provided to record these features as additional items or under Comments. 
The checklist items should be marked as follows: 
-/./ if the provision or condition is made extensively; 
v' if the provision or condition is made to some extent; 
X if the provision or condition is very limited; 
M if the provision or condition is missing and needed; and 
N if the provision or condition is not desirable or does not apply. 
Evaluations represent the best judgment of those making the evaluation 
after all evidence including results of observations, consideration of 
ratings on checklist items, and other data which may be available have been 
considered. Evaluations should always be made by the local staff members 
even though these evaluations may be checked later by a v1s1tirig comm1ttee. 
The evaluation ratings should be made by means of the scale defined below. 
5--Excellent; the provisions or conditions are extensive and function-
wg excellently o 
4--V ery Good;* 
a . tlhe provisions or conditions are extensive and are functioning 
well, or 
b . the provisions or conditions are moderately extensive but are 
functioning excellently. 
3--Good; the provisions or conditions are moderately extensive and 
--are functioning well . 
2--Fair;* 
--a7 the provisions or conditions are moderately extensive but are 
functioning poorly, or 
b . the provisions or conditions are limited in extent but are 
functioning well . 
1--Poor; the provisions or conditions are limited in extent and are 
--rllnctioning poorly. 
M--Missing; the provisions or conditions are missing and are need~d; 
if present the.y would make a contribution to the needs of pupils . 
N--Does Not Apply; the provisions or conditions are missing but do not 
apply or are not desirable for the children of this community. 
(Reasons for the use of this symbol should be explained in each 
case under Comments.) 
*Staff members may wish to use the symbols 11 4a" or "4b, 11 11 2a11 or 11 2b. 11 
1 Adapted from Evaluative Criteria, 1950 Edition, published by the Cooper-
ative Study of Seconc:tarY::School Standards o 
I. CONTENT 
Checklist 
( 
The social studies provide 
) 1. Preparatory experiences before the child is introduced to the 
systematic stuqy of any social studies area (e.g., readiness 
experiences which build background, lmowledge of vocabulary 
to be used and a keen interest of social studies). 
( ) 2. Experiences which help the child to understand and appreciate 
the need for individuals and groups to work cooperatively in 
the home community, national community, and world community. 
( ) 3. Experiences concerning community agencies with which child 
should have direct contact (e.g., Post Office, Police Depart-
ment). 
( ) 4. Experiences to help develop understanding of the methods, uses 
and importance of transportation and communication. 
( ) 5. Experiences which show the need for protective and recreational 
facilities. 
( ) 6. Experiences to help develop an understanding of the ways in 
which the phYsical environment limits or makes possible the 
ways people live. 
( ) 1. Experiences which show that ways of living differ from place to 
place on the earth and that some people who live in simple ways 
prefer their way of living to ours. 
( ) 8. Experiences which enable children to understand and appreciate 
how technological improvements enable people to overcome 
phYsical limitations imposed by nature. 
( ) 9. Opportunities to develop sense of nregionalism" and 11 nationalism11 
of selected areas. 
( ) 10. Opportunities for the stuqy of the distribution and use of 
natural resources. 
( ) 11. Opportunities which impress children with the need for conserva-
tion of natural resources if man is to survive. 
( ) 12. Experiences for stucty of the means and methods used in the 
production of food, clothing and shelter. 
( ) 13 .. Opportunities for children to learn of _the influences upon the 
past upon present living (e. g., life, customs, ideals, 
attitudes and the accomplishments of peoples). 
( ) 14. Opportunities to acquire the understanding that man carries his 
ways of living with him to new areas . 
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15. Opportunities for children to study historical backgrounds of 
present international problems. 
16. Opportunities to develop democratic attitudes and behavior in 
home, school, community, nation and world. 
17. Opportunities to grow in recognition of social problems mean-
ingful to children in the community in which they live. 
18. Opportunities for developing ability in collection and inter-
pretation of information concerning problems. 
19. Opportunities for growth in the development of gathering 
pertinent data with a view to drawing tentative conclusions 
concerning important problems. 
20. Opportunities to develop a sense of time relationship. 
21 . Opportunities to develop a sense of place relationship. 
22. Opportunities for the development of ability in map reading 
(e. g. , understanding symbols, using key and scale, knowing 
the type of map to consult for one's p~oses, using maps 
intelligently in connection with reading). 
23 . Opportunities for the development of skills in interpreting 
pictures used with social studies teaching. 
24. Opportunities for the development of skills in human relation-
ships and group processes (e. g. , making decisions, working co-
operatively, planning cooperatively, group discussions and 
group memberships) . 
25 . Opportunities for an awareness of current social, political 
or economic events of significance. 
26. Opportunities to participate in real-life, worth-while 
community activities. 
( ) 27. 
( ) 28 . 
Evaluations 
( ) 
( ) 
a. To what extent does the variety of social studies activities 
meet the needs of the pupils? 
b. To what extent does the content of social studies activities 
meet the needs of all pupils? 
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5. 
6. 
8. 
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14. 
II. METHODS 
Instruction in the social studies is based upon the recognition 
and utilization of the needs, interests, and experiences of 
children. 
Instruction is directed toward clearly defined long-range 
objectives. 
Certain specific activities are interpreted in the light of 
short-range goals. 
There is evidence of an organized social studies program from 
the early elementar,y levels through the later elementary levels. 
There is evidence of careful planning and preparation of in-
structional activities by means of which pupils feel a sense 
of mastery. 
Flexible or differentiated assignments are used to make 
provision for individual differences. 
Use is made of community resources as a means of enriching and 
expanding learning activities (e.g., City Hall, Courthouse, 
Post Office, places of industry, museums, and earth features 
nearby). 
Use is made of a variety of visual aids with special reference 
to questions and problems meaningful to children. 
Opportunities are provided for pupil-planned activities. 
Opportunities are provided for pupil-evaluated activities. 
Experiences provided at each level in the elementary school 
grow out of previous learnings and enrich and extend these 
learnings. 
Instructional activities in the social studies are integrated 
with experiences in other subject areas of the same level. 
Reading is carried out in terms of the purposes of the social 
studies as opposed to reading from a basic reader. 
Careful attention is given to the child's use of language and 
to the quality of his English, handwriting, and spelling during 
written work. 
Controversial issues are dealt with realistically and demo-
cratically, assuring the presentation of all important points 
of view. 
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( ) 16. Present day situations are studied in the light of their 
relevant historical development and present day conditions 
are used to make past events meaningful. 
( · ) 17. Such techniques as problem solving are used. 
( 
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18. Such techniques as individual and committee reports, dis-
cussions, dramatic play and construction are used. 
19. Periodicals, pamphlets and relevant fiction are used ex-
tensively to supplement information provided in texts and 
other books . 
20 . Opportunities are provided which allow children to work as 
members of a group and also to participate as leaders. 
21. The classroom is organized as a learning laboratory in which 
. the teacher acts as a guide. 
22. A variety of activities are planned. 
23. Careful guidance of reading activities is provided; the 
somewhat technical vocabulary is definitely taught. 
24. Children are given definite instruction in the new types of 
reading required (e. g. , reading to prepare a report, reading 
in relation to a map) . 
25. Units of study are designed rather than a day-by-day assignment. 
26. Emphasis is placed on learning to think rather than on 
memorization. 
27 . Meaningful understanding of ideas is stressed rather than 
skillful verbalization . 
( ) 28 . 
( ) 29 . 
Evaluations 
( ) 
( ) 
a . How effectively do the methods of instruction meet the social 
studies needs of pupils as individuals? 
b . How effectively do the methods of instruction meet the social 
studies needs of pupils as a group? 
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III. MATERIALS AND EQUIPMENT 
The selection of the reading materials has been carefully 
made in terms of the scope and sequence of the social 
studies so that there is continuity as the child advances 
from one stage to the next. 
The textbooks provided are sufficient in number and variety to 
meet the varying levels of ability. 
If one book is used as a basal text, it has been selected to 
achieve conscious objectives growing out of teacher-pupil 
activity. 
A wealth of supplementary reading materials provided is 
sufficient in number and variety (e.g., fiction, infonnational 
books, periodicals and pamphlets). 
Both textbooks and supplementary books are within the reading 
abilities of the pupils expected to use them. 
A reference library is available for teacher and pupil use. 
Practice materials are available to develop functional skills. 
Bulletin board space is available for the display of pictures, 
maps, graphs, and charts pertinent to the studies underway. 
Free or inexpensive materials which have been critically 
evaluated are available. 
Materials made by teachers and pupils as well as those made 
by conunercial agencies are used. 
Manipulative and construction materials are available (e.g., 
blocks, clay, papier mache, wood, saw, hammer). 
Discarded magazines, pamphlets, and textbooks are available 
to use in picture collections. 
Picture files are available for topics being studied (e.g., 
pictures, photographs, prints, and post cards). 
Visual aids are available (e.g., slides, film strips, and films). 
Audio-aids are available (e.g., recordings, transcriptions) • 
A television set is available. 
Specimens, models, and objects are available (e.g., specimen 
fish, animals, models of early trains, airplanes, homes of 
Indians, pieces of coal, copper, plaster, asbestos). 
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Evaluations 
( 
( 
) a. 
) b . 
How adequate is the quality of instructional equipment and 
materials to meet the social study needs of the particular 
pupils? 
How adequate is the quanti R of instructional equipment and 
materials to meet the soci study needs of the particular 
pupils? 
rY. OUTCOMES 
(No checklist items are prepared for this division since 
they would be largely repetitions of the checklist items 
in preceding divisions.) 
Evaluations 
( 
( 
( 
( 
( 
( 
( 
( 
( 
) a . 
) b . 
) c . 
) d . 
) e . 
) f. 
) g . 
) h. 
) i. 
To what extent do pupils exhibit an understanding of the 
processes, ideals, and structure of American Democracy? 
To what extent do pupils exhibit an understanding of the 
organization and their responsibilities regarding home, 
school, and community groups? 
To what extent do pupils exhibit an understanding and 
appreciation of peoples of other lands and nations? 
To what extent do pupils exhibit an understanding 
attitude towards peoples of other lands? 
To what extent do pupils exhibit an understanding of the 
many and varied ways of making a living and the importance 
of the environment and people ' s skills in the living process? 
To what extent do pupils exhibit an understanding and 
appreciation of the contributions of the past to the ~resent? 
To what extent do pupils exhibit democratic behavior 10 group 
enterprises? 
To what extent are pupils developing proficiency in social 
studies tool skills~ 
To what extent do pupils exhibit in terms of their maturity 
levels an understanding of the crucial social problems of 
our times? 
V. SPECIAL CHARACTERISTICS OF SOCIAL STUDIES 
1. In what .respects is the teaching of social studies most satisfactor,r 
and commendable? 
(a) 
(b) 
(c) 
(d) 
(e) 
2. In what respects is there greatest need for improving instruction 
in social studies? 
(a) 
(b) 
(c) 
(d) 
(e) 
(f) 
CHAPTER IV 
SUGGESTIONS FOR USING THE CRITERIA 
The Evaluative Criteria for Social Studies is an instrument which 
evaluates the social studies area in an elementary school in the light of 
the educational needs of pupils. It emphasizes current trends in content, 
methods, materials and equipment in the social studies. The Criteria may 
be used to evaluate the effectiveness of the social studies program in 
terms of its objectives and also suggests means and processes for the 
improvement of such a program. 
The validity of the Criteria depends to a great extent upon the 
attitude of the individual using it. If the teacher of the social studies 
desires to evaluate herself, this attitude indicates a desire for improve-
ment in her work. The Criteria should act as a challenge to the teacher 
using it. It should prompt thinking and perhaps result in increased 
activity. The checklist is comprehensive, making it easy for the teacher 
to see areas needing improvement. The results of the evaluation might 
indicate a need for cooperative planning in the reorganization of the con-
tent of the social studies. They might point to a need for more outside 
I preparation of work on the part of the teacher or perhaps further college 
preparation to enable her to keep up with current trends in the teaching 
of the social studies. The results may also show the necessity for re-
examination of objectives and goals b,y the individual teacher. 
The checklists consist of provisions, conditions or characteristics 
found in a good elementary school. By careful evaluation on the part of 
I 
teachers, a principal can see ver,y readily how his school compares with 
others within the same system or tproughout the country. He is able to 
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see compensating features as well as those which are lacking since there 
is room for listing the former under additional items or comments. Once a 
teacher has evaluated herself to the best of her ability, she may attend 
conferences with her principal and supervisor. Together they can see 
whether content is comprehensive enough or whether newer methods are 
needed. Lack of facilities resulting in little use of some materials may 
be remedied. Some items checked as poor or missing may be caused by con-
ditions over which teachers have no control . Helpful guidance and 
assistance on the part of principal and supervisor may solve some 
problems and aid in the improvement desired. 
The results of the Evaluative Criteria should be helpful to the 
Administrator in gaining an over-all picture of the work being done in 
the social studies area of an elementary school. They may show a need 
for revising the social studies curriculum, a need for change from the 
dull routine of the textbook method, and a wiser use of materials and 
equipment at hand. The results may indicate a need for more and newer 
materials to carry out the content and methods involved. The instrument 
may point to a need for 11 in service11 training of teachers. Some of the 
problems indicated as a result of using the Criteria cannot be remedied 
immediately as they may involve the expenditure of considerable sums of 
money. However, the wise administrator will be guided by these needs in 
planning for the future . 
Through the use of the Evaluative Criteria for the Social Studies, 
the administrator can quickly see the value of this section as a part of a 
total instrument to evaluate the elementary school. The Criteria will be 
a yardstick b.y which a superintendent will be able to ascertain how the 
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social studies area in his schools compares with that of good schools 
using provisions, conditions, or characteristics found in the checklist 
items. 
-
-
APPENDIX 
EVAIDATION RESEARCH PROJECT 
Student 
Area ---------------
Approved (advisor) 
Approved (J.F.B.) --
List of nominees for jury members in area of 
1. 
Name 
Address 
Reason for selection: 
2. 
Name 
Address 
Reason for selection: 
). 
Name 
Address 
Reason for selection: 
4. 
Name 
Address 
Reason for selection: 
Name 
Address 
Reason for selection: 
6. 
Name 
Address 
Reason for selection: 
------------------------
Position 
Position 
Position 
Position 
Position 
Position 
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t. 
7. 
Name Position 
Address 
Reason for selection: 
8. 
Name Position 
Address 
Reason for selection: 
9. 
Name Position 
Address 
Reason for selection: 
10. 
Name Position 
Address 
Reason for selection: 
EV AWATION RESEARCH PROJECT 
Name and Title 
Street or Institutional Address 
Town or City and State Address 
Dear 
Street Address 
Town and State Address 
Date 
A group research project is being conducted at Boston Universi~ to 
develop Evaluative Criteria for elementary schools. This project is 
under the direction of Dr. James F. Baker who served as Research 
Assistant to the Cooperative Study of Secondary-school Standards in 
developing the 1950 edition of the Evaluative Criteria now being used in 
secondary schools throughout the country. 
One of the procedures which is planned is to have juries of in-
terested and qualified persons criticize materials which will be prepared 
in tentative form by the research group. We hope that you will be willing 
to serve as a jury member to criticize materials in the area of Social 
Studies. 
As this is a non-profit venture with the main aim in view to develop 
materials which teachers may use in evaluating their own educational 
endeavors, funds are not available for the professional services of jury 
members. Past experience in developing the secondary school instrument 
indicates that leaders in education will be glad to participate in such a 
study on a voluntary basis. 
It is not expected that the time required of a member of the jury 
will be excessive. May we count on your cooperation? A form is enclosed 
for your reply. 
Sincerely yours, 
Type Name 
Member Research Group 
.1 
EVALUATION RESEARCH PROJECT 
Date: 
Name 
Street Address 
City and State Address 
Dear 
The checks in the parentheses below indicate my status regarding 
the evaluation research project discussed in the letter accomp~g 
this form. 
( 
( 
( 
) 1. 
) 2. 
) J . 
I will serve as a member of the national jury of experts 
in the work of developing Evaluative Criteria for 
elementary schools, insofar as those standards pertain 
to the area of Social Studies . 
I understand the service will require criticism of 
tentative materials for the field of Social Studies. 
I have access to a copy of the Evaluative Criteria 1950 
edition pertaining to secondary educat~on wh~ch nil give 
me an idea of the format and scope of a similar instrument 
for elementary schools. 
4. Comments: 
(Signed) 
----------------------------
(Official Position) 
(Street and Number) 
(City and State) 
EVALUATION RESEARCH PROJECT 
Name and Title 
Street or Institutional Address 
Town or City and State Address 
Dear 
Street Address 
Town and State Address 
Date 
Thank you for accepting the invitation to serve on a jury to ex-
amine and criticize materials being developed to evaluate elementary 
education. Your cooperation is much appreciated. 
Enclosed please find the first draft of materials submitted for 
your criticism. Please feel free to change, delete, or add to any of 
the material in this form. Your suggestions WJ.ll be stuaied carefully 
and compared with criticisms received from other jury members . As soon 
as replies have been received from all members of the jury, a revision 
will be made and sent to you. 
Enclosed also is an outline indicating the sections now being 
developed. This outiine is of course tentative but it may help you to 
see the materials on which you are working in relation to the entire 
Criteria. 
We do not want to seem to be rushing you, but early attention on 
your part will be helpful. We hope to receive your criticisms by 
(indicate a date, preferably a Monday, two or three weeks after you 
send out the draft of materials). 
Very sincerely yours, 
Type name 
Member Research Group 
Enclosures. 
Thank You Letter to be Sent to Jury Members 
Name and Title 
Street or Institutional Address 
Town or City and State Address 
Dear 
Street Address 
Town and State Address 
Date 
Your comments and su~gestions concerning the elementary school 
evaluation blank Section (G, School Plant,) have been received and 
will be incorporated in a revision of this blank. The interest you 
have shown in this project and the suggestions you have volunteered 
are deeply appreciated. 
After all sections have been revised, a copy of the revision 
will be sent you by Dr. James F. Baker of Boston University. 
Thalli~ you very much for your cooperation. 
Sincerely yours, 
Your name 
Member of Research Group 
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SOCIAL STUDIES 
Statement of Guiding Principle~ 
Instruction in tho social ~tudie~ i~ cent red around 
those xporienc ~ dealing with the physical and social aspects 
of the environment which will aid the child to livo int lli- · 
gently in an everchanging world. The eff ct of the teaching of 
social studio~ is such that the child, understanding th environ-
ment in which h~ lives, is able to participate and contribute to 
that nvironment comm~nsurate with his age, ability and interests. 
Emphasis in the early elementary levels is focused upon the 
relationship and interdependence of people in the child's home, 
community, and state. In the later elementary 1 vels, the scope 
is broadened to include the people of our nation and other lands 
and to understand the implications of the pa~t for the present. 
In all social studies experiences, continual growth in 
those attitudes, skills and appreciations will lead the child 
to becom a more desirable citizen by understanding those 
privileg s allowed him and~re~ponsibilities required of him a~ 
a member in the hom , ~chool, community, nation, and other groups 
to which he m~ belong. 
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Checkli~t and evaluation ratings made byg 
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(Experimental copy: not to be reproduced) 
INSTRUCTIONS1 
-. 
When the f eatures in this section are being checked and evaluated, persons ~ 
applying the ratings should ask: "How well do the practices in this school meet the ~. 
needs of the pupils and community?" The two-fold nature of the work--evaluation and ~ 
stimulation t o improvement--should be kept in mind. Careful , discriminating judg-
ment is essential if these purposes a re to be served satisfactorily. 
The checklists consist of provisions, conditions, or characteristics found in 
good elementary schools. Although they a.c·c:: recommenaed provisions, a school lacking 
some of them may have other compensating features. Space is provided to record 
these features as additional items or under Comments. The checklist items should be 
marked as foll ows: 
.jj if the provision or condition is made extensively; 
j if the provision or condition is made to some extent; 
X if the provision or condition is very limited; 
M if the provision or condition is missing and needed; and 
N if the provi sion or condition is not desirabl e or do~s not apply. 
Evaluations represent the best judgment of those making t he evaluation after 
all evidence including results of observati ons, consideration of ratings on check-
list i t ems, and other data which may be available have been considered. Evaluations 
should always be made by the local staff members even though these evaluations may 
be checked later by a visiting committee . The: evaluation ratings should be m.::>de by 
means of the scale defined below. 
5--Excellent; the provisions or conditions are extensive and functioning 
excellently. 
4--Very Good;* 
a. the provisions or conditions are extensive ru1d a r e functioning well, or 
b. the provisions or conditions are moderately extensive but a re function-
ing excellently . 
3--Good; the: provisions or conditions are moderately extensive and are funct ion-
-- ing well . 
2--Fair;-l< 
a . the provisions or conditions are moderately extensive but are func t i on-
ing poorly, or 
b. the provisions or conditions are limited in extent but are functioning 
well. 
1--Poor; the provisions or conditions are limited in extent and are functioning 
-poorly. 
M--Missing: the provisions or conditions are missing and are needed; if present 
they would make a contribution to the need s of pupils. 
N--Does Not Apply; t he provisions or conditions are missing but do not apply 
or are not desirable for the children of this community . (Reasons for the 
use of this symbol should be explain~d in each case under Comments.) 
~:- Staff members may wish to use the symbols "4a" or "4b, " "2a11 or "2b". 
1 . Adapted from Evaluative Criteria , 1950 Edition, published by the Cooperative 
Study of Secondary-School Standards . · 
.., 
' l 
Io CONTENT 
Chockli5t 
Tho social studie~ provide 
( ) 1. Experience~ which help childrsn und r~tand and appreciate the 
nood for individual~ and group~ to work coop rativoly in the 
home, ~chool9 cornmQ~ity and nationo 
( ) 2. Experi nco~ concerning community agencies with which the child 
has direct contact {o.g.,Post Office, Police Department). 
( ) 3. Experience~ which help children understand tho m thods, uses, 
and importanc of transportation and communication. 
( ) 4. Experience~ which show tho ne d and functions of protective 
and recreational facilities. 
( ) 5. Experiences which help childr n undor~tand the influences of 
physical and geographic nvironments which affect pooplo 
and their cultures. 
( ) 6. Opportunity for study of tho ~ocial and economic offoct of 
inventions on daily l iving. 
( ) ?. Opportunity for study of tho distribution, use and conser-
vation of natural r sources. 
( ) 8. Experiences for study of moans and methods used in tho pro-
duction of food, clothing, and shelter. 
( ) 9. Opportunities for children to learn of the influences of tho 
past to present living (e.g . ~ lifo, customs, ideals, attitudes, 
and accomplishm nts of peoples). 
( ) 10. Opportunities for children to study histor,y concerning pre~ont 
international and world problems. 
( ) 11. Opportunities to study the responsibilities and privilege~ 
of an individual in a democracy. 
( ) 12. Opportunities to aid children in recognizing social problems. 
( ) 13. Opportunities to aid children in collecting and interpreting 
information concerning social problems. 
( ) 14. Opportunities for children to draw tent ative conclusions 
concerning important problems. 
( ) 15. Opportunities to develop in children a sense of time and 
place relationships. 
( ) 16. Opportunities to develop in children a sense of time depth . 
(o.g., sequence ). 
( ) 17. Opportunities for the d velopment of map and globe akill~ 
(e.g., und rstanding symbol~, using k y and scale ). 
( ) lB . Opportuniti s for tho dev lopment of skill~ in human 
( ) 19. 
( ) 20. 
( ) 21. 
r lationship and group proc 5S ~ (o.g., making deci~ion~, 
planning cooperatively, group discu~sion~, and group 
m mber.!lhips). 
Opportuniti s for study of curr nt social, political or 
economic events of .!lignificance. 
Evaluations 
( ) a. To what sxtent doe" th vari t ;z: of .!!OCial studiel!l activities 
meet the needs of th pupils? 
( ) b. To ·what extent doe~ t h content of social ~tudi•~ activiti~s 
me t the n ds of all pupil~? 
II. METHODS 
Ch8cklist 
( ) 1. Instruction in the ~ocial .!ltudie~ i.!l basad upon th recog-
nition and utilization of tho needs, int rest~, and 
expari nee~ of the children. 
( ) 2. In~truction i.!l directed toward cl~arly defined, long~range 
objective~. · 
( ) 3. Thoro is evidence of careful planning and pr paration of 
in~tructional activities. 
( ) 4. Flexible or differentiated a~signments are u~od to n~e 
provision for individual difference~. 
' ( ) 5. Use is made of community re~ource~ a.!l a moan~ of enriching 
and expanding learning activities. (City Hall, Courthou,e, 
Po~t Office, plac ~ of industry, and museum~) 
( ) 6. Use i~ made of a variety of visual aids. 
( ) 7. Opportunities ar provided for pupil-planned activities. 
( ) B. Opportunitias are provided for pupil-evaluated activitie5. 
( ) 9. Th xperi5ncc~ provided at each level in the elementary 
school grow out of previous learnings. 
( ) 10. Instructional activitie~ in the ~ocial ~tudia~ are integrated 
with experiences in other subject areas of the same l evel. 
I 
•. 
.. 
( ) 11. Controversial is~u ~ are dealt with realistical~ and 
democratically, a~~uring the pr ~entation of different 
point~ of view. 
( ) 12. Present-day ~ituation~ are frequently ~tudied in relation 
to events of the pa~t. 
5. 
( ) 13. Such technique~ a~ individual and committee report~, discusion~, 
and dramatizations are used. 
( ) 14. P riodicals and pamphlets arc used ext nsively to supplement 
information provid d in text~ and other books. 
( ) 15. Opportuniti s ar provid d which allow childr n to work 
a~ member~ of a group and al~o to participate as leader~. 
( ) 16. 
( ) 17 0 
Evaluation:s 
( 
( 
) a. 
) b. 
How effectively do tho m@thods of instruction meet the group 
needs of pupils? 
How effectively do th~ methods of instruction m t the 
individual ne ds of th pupils? 
IIL MATERIALS AND EQUIPMENT 
Chockli~t 
( ) 1. A variety of text book~ i:s provideq. 
( ) 2. Supplementary reading mat rials are provid d (e.g., fict ion, 
periodical:s, pamphlets). 
( ) 3. A reference library is available for teacher and pupil u:se. 
( ) 4. Periodical:s :suitable to the reading levels of children 
are available. 
( ) 5. Workbook:s are provided. 
( ) 6. Bulletin board space is available for the display of pictures, 
maps 1 graphs, and charts pertin nt to social studie~. 
( ) 7. A list of free or in xp nsive mat rials is available. 
( ) 8. Mat rials made by teachers and pupils are us d as well a:s 
tho:se made by comm rcial agenci s. 
( ) 9. Manipulative material:s are available (e.g., blocks, clay, 
papier mache, wood, :saw, hammer). 
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